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Children, 16-18

Complier average causal effect (CACE), 23-3
Conduct disorder, 22-6

boys with, 11-6
school-based intervention for youth antisocial

behavior, 11-1–11-12
Confidentiality, in school-based child traumatic stress

programs, 16-19
Conflicts, 5-13
Conjoint consultations, 10-16
Consultations

collaboration versus consultant influence, 
10-11–10-12

collaborative, 7-12
conjoint, 10-16
with E-BEST, 1-12–1-13
job-embedded, 1-12–1-13
mental health consultation in secondary schools,

10-1–10-16
Coordinaated School Health Program, 14-12
COPE. See Community Outreach Program–Esperanza
Coping Cat, 15-3
Coping Koala program, 15-8
Coping With Depression Course, 17-7–17-8
Coping Power Program, 11-7–11-12

Anger Coping Program and, 11-10–11-12
child component, 11-7–11-9
parent component, 11-9–11-10
PICC model, 11-9
research

dissemination, 11-12
effectiveness, 11-11–11-12
efficacy, 11-11
outcome, 11-10–11-11

Coping sessions, 5-12–5-13
Coping With Stress Course, 17-7
Coping With Stress Manual, 17-8
Coping With Stress Program, 17-5
CPS. See Chicago Public Schools
Crisis Counseling Assistance and Training Program

(CCP), 16-17
Crisis-management

See also Interventions
in child traumatic stress, 16-4
services for, 6-6
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CSCS. See Colorado School Climate Scale
CSEE. See Center for Social and Emotional Education
CSMH. See Center for School Mental Health Analysis

and Action
CSMHA. See Center for School Mental Health Analysis

and Action
Culture

See also Language
culturally relevant exposure of private matters, 18-

12
enhancements to family intervention and treatment,

5-18
norms of expression, 18-11–18-12
organizational, 23-6–23-8
school’s provision of information regarding mental

health services to culturally diverse 
families, 18-1–18-14

barriers associated with teachers, 18-5–18-6
challenges in providing information to, 

18-4–18-5
challenge to teachers, 18-6–18-7
engagement of families in school-based mental

health, 18-10–18-13
families and stigma, 18-9
families’ lack of knowledge and access to, 

18-2–18-3
involvement of families in, 18-12–18-13
knowledge as predictor of needed mental health

services, 18-3–18-4
school’s biases toward, 18-7–18-8
stigma and culture, 18-9–18-10

Curriculum-based measures (CBM), 7-9
CVD. See Cardiovascular disease

D
Daily report card (DRC), 12-4–12-5
“Dance for Health,” 14-11
Decision-making, 9-4
Delinquency, 11-2, 22-6
Depression, 22-6

obesity and, 14-8
in overweight children, 14-8–14-9
school-based treatment of, 17-1–17-14

adherence to treatment manual, 17-11–17-12
adolescent treatment studies, 17-4–17-5
child treatment studies, 17-2–17-4
design and statistical issues, 17-12–17-13
overview, 17-1–17-2
researchers versus schools, 17-13–17-14
school-based prevention programs, 17-5–17-11

Destructive behavior, 2-4
Diabetes, type II, in overweight children, 14-5–14-6
Diagnostic and Statistical Manual of Mental Disorders

(DSM-IV), 11-2, 19-11
Dialectic Behavior Therapy for Adolescents, 16-15
Disabilities, 6-7, 22-6
Disruptive behavior, 2-4
interventions, 12-12–12-13
Distracting behavior, 2-4
DLAM. See Don’t Laugh at Me questionnaire
Don’t Laugh at Me questionnaire (DLAM), 13-6
Draw-a-Person tests, 16-12
DRC. See Daily report card

DSM-IV. See Diagnostic and Statistical Manual of
Mental Disorders

E
Early Childhood Longitudinal Study, 14-10
EBDS. See Emotional or behavioral disorders
E-BEST. See Evidence-Based Education and Services

Team
EBPs. See Evidence-based practices
EcoFIT model (ecological approach to family 

intervention and treatment), 5-1–5-19
features of, 5-2–5-6

assessment-driven interventions, 5-4
empirically based model, 5-2–5-3
family-centered interventions, 5-3–5-4
health maintenance framework, 5-5–5-6
motivation to change, 5-5
target social interactions, 5-4–5-5

future improvements, 5-16–5-19
cultural enhancements, 5-18
emotional adjustment of children, 5-18
functional assessment, 5-16, 5-18
infrastructure support, 5-18
proactive screening and identification of 

students, 5-16
referral and integration into schools, 5-18

intervention approach, 5-10–5-14
adaptive coping sessions, 5-12–5-13
barriers to effective parenting, 5-13
check-ins, 5-10–5-11
coping sessions, 5-13
emotional support, 5-13
self-efficacy, 5-13
skill building, 5-11–5-12

outcomes, 5-14–5-16
effectiveness, 5-15–5-16
engagement, 5-14–5-15

in public schools, 5-6–5-10
communication and cooperation between 

parents and staff, 5-6–5-7
family check-up, 5-8–5-9
feedback, 5-9
home visits, 5-7
motivation, 5-9–5-10
overview, 5-6
parent resource center, 5-7
screening and choice of intervention, 5-7–5-10
teacher ratings, 5-8

structured interventions, 5-14
Education for All, 22-3
Education programs, 1-10

See also Evidence-Based Education and Services
Team

Academic and Behavioral Competencies (ABC)
program, 1-13

Act and Adapt, 1-13
advancements of education and health, 22-2–22-4
All Day Every Day Kindergarten, 1-15
Choosing Healthy Actions and Thoughts, 1-13
Judge Baker Children’s Center, 1-13
Junior Kindergarten School Readiness Program, 

1-13
Learning Community Days, 1-12
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Education programs (continued)
practices of, 3-4–3-5
in secondary schools, 10-8
teacher induction and mentorship, 1-13
tension between education and mental health 

systems, 21-4–21-5
undergraduate teacher education programs, 21-6

Effective Behavior Support Self-Assessment, 8-15
Effectiveness, definition of, 17-2
Efficacy, definition of, 17-2
“Egalitarian virus,” 10-13
Egypt, 22-7
Elementary schools

interventions for attention deficit hyperactivity 
disorder, 12-2–12-5

classroom-based behavioral interventions, 
12-2–12-3

strategies, 12-4–12-5
teacher behaviors and, 12-3–12-4

E-library, 1-14
See also Web sites

Emergency Response Grants, 16-17
Emotional disorders, in children with special education

for children with emotional or behavioral 
disorders, 19-1–19-4

Emotional or behavioral disorders (EBDS), 19-7–19-9
See also Emotional disorders, in children with 

special education for children with emo-
tional or behavioral disorders

differential diagnoses of, 19-7–19-9
Emotions, adjustment of children to, 5-18
Empowerment, of families in quality of school mental

health, 4-9–4-10
Environment, “obesogenic,” 14-13
Epilepsy, 22-6
Evidence-Based Education and Services Team 

(E-BEST)
See also Hamilton-Wentworth District School

Board
challenges of, 1-15–1-17

budget constraints, 1-16
knowledge mobilization, 1-16
organization structure of, 1-16
priorities, 1-16
regulation and response of requests, 1-16
staff compensation, 1-16
student academic achievement, 1-15

financial resources for, 1-5–1-6
history of, 1-5–1-7
mission, vision, values, and goals of, 1-7, 1-8
model for, 1-7–1-11
overview, 1-1–1-2
pilot evaluation of, 1-6
platform for, 1-5
proposal for, 1-5
research, 1-7–1-11

descriptions, 1-9, 1-10–1-11
Do Research, 1-9–1-10
examples, 1-9, 1-10, 1-11
sharing of, 1-10–1-11
use of, 1-7, 1-9

in schools, 1-3–1-4

service development of, 1-6–1-7
services provided by, 1-11–1-14

consultations, 1-12–1-13
demonstration projects, 1-12
e-library, 1-14
external research review, 1-14
office hours, 1-12
program evaluation, 1-13
research tools, 1-13–1-14
workshops, 1-14

setting for, 1-4–1-5
staffing for, 1-6–1-7, 1-14–1-15
Steering Committee of, 1-6–1-7
theory of, 1-2–1-3

Evidence-based practices (EBPs)
for bullying and victimization, 13-9–13-17
limitations, 25-4–25-5
phases of, 19-5–19-6
policy implementation, 4-7–4-8
for school mental health, 4-2
for social and emotional learning, 9-9
in special education for children with emotional or

behavioral disorders, 19-1–19-14
criteria for evidence-based practice, 

19-3–19-4
overview, 19-1–19-2
research standards for, 19-2–19-3
sustaining evidence-based practice, 19-4–19-7

staff selection and training, 4-4–4-5
success of, 4-5–4-6
sustainability of, 19-6–19-7
training for, 4-6–4-7

approaches to, 4-7
coaching and modeling, 4-7

for youth antisocial behavior, 11-6–11-7
targeted prevention and intervention programs,

11-6–11-7
universal prevention programs, 11-6

Evidence for Policy and Practice Information and 
Co-ordinating Centre, 1-5

Exceptional Children, 19-3–19-4

F
Families

adaptation and coping interventions to reduce 
disruption in crises, 5-12

as agents for change in school mental health, 
4-9–4-10

development of school-based intervention for 
children with attention deficit 
hyperactivity disorder, 12-16

ecological service delivery system for children and,
5-8

evidence-based practices of school mental health
and, 4-8–4-10

hierarchical sequence of family-centered 
interventions, 5-10

hierarchy of, 18-11
home-to-school communication, 7-17
home visits to, 5-7
intervention and treatment of mental health changes

in public middle schools, 5-1–5-19
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partnerships for social and emotional learning, 
9-13–9-14

school’s provision of information regarding mental
health services to culturally diverse 
families, 18-1–18-14

school to home notes for good behavior, 7-15–7-16
shared model of care, 4-8–4-9
in social–cognitive model of aggressive behavior,

11-3
Family Check-UP (FCU), 5-5
FBA. See Functional behavioral analysis
FCU. See Family Check-UP
Federation of Families for Children’s Mental Health, 

4-8
Fell, Bonnie, 3-3
FEMA/SAMHSA, 16-17
First Step, 19-12–19-13
504 Plans, 12-2
Floor effects, 17-13
Florida, mental health education and training initiative

in, 4-15
Focus groups, for preparation of an attention deficit

hyperactivity disorder policy manual, 3-10
Focus Resources on Effective School Health (FRESH),

22-3
“Follow Through: Why Didn’t We?,” 19-5
FRESH. See Focus Resources on Effective School

Health
FRIENDS for Life! program, 15-8
FRIENDS program, 15-3, 15-8–15-10
Functional assessment

for adolescents with attention deficit hyperactivity
disorder, 12-10

case example, 2-10–2-12
development and implementation of, 2-3–2-10

consequences of, 2-5
documentation of behavior, 2-6
evaluation and modification of the plan, 2-10
event interventions, 2-8
hypothesis statements, 2-7
information gathering, 2-4–2-6
interviews, 2-5–2-6
long-term support, 2-9
plan development, 2-8–2-9
prioritization of problem behavior, 2-4
records review, 2-6
response strategies, 2-9
skill instruction, 2-8–2-9

future of, 5-16, 5-18
limitations and further research needs, 2-12–2-13
overview, 2-1–2-2
relevance of, 2-2–2-3

arbitrary intervention selection, 2-2
intervention plan design, 2-3
outcomes, 2-3

Functional behavioral analysis (FBA), 19-6–19-7
Funding

government, 16-17, 24-6
public, 16-17
for school-based child traumatic stress programs,

16-15, 16-17
for school-based mental health programs, 20-3

G
GAO. See Governmental Accounting Office
GEMS. See Girls health Enrichment Multi-site Study
Germany, anti-bullying program in, 13-12
Girls health Enrichment Multi-site Study (GEMS), 

14-12
Global School Health Initiative, 22-2–22-3
Gonzalez, Denise, 5-14
Good Behavior Game, 11-6
Government

federal policies on school-based mental health, 24-3
funding, 16-17, 24-6

Governmental Accounting Office (GAO), 6-2
Government Performance and Results Act, 4-10
Green, Evelyn, 3-3

H
HAM-D. See Hamilton Depression Rating Scale
Hamilton Depression Rating Scale (HAM-D), 17-5
Hamilton Health Services, 1-5

See also Evidence-Based Education and Services
Team

Hamilton-Wentworth District School Board (HWDSB)
description of, 1-4–1-5
as model for E-BEST, 1-2
System Alternative Education program, 1-10

HATS. See Healing After Trauma Skills
Hawaii, trumatic stress programs in, 16-9
Healing After Trauma Skills (HATS), 16-9, 16-10
Health, impact of childhood obesity on, 14-4–14-6

metabolic syndrome, 14-5
morbidity and, 14-4–14-5
risk factors for cardiovascular disease, 14-5
type II diabetes, 14-5–14-6

Health Promoting School (HPS), 22-2–22-3
Health Resources and Services Administration, 

13-23
Helping Traumatized Children Learn, 16-18
Help-seeking behavior, 10-7
HIV, 22-5
Home visits, 5-7
Homework, academic interventions and, 12-12
Homework Success for Children Program, 12-16
Homework Success for Children with ADHD, 12-7
Hospital for Sick Children, 1-9
Hospitals, rights of, 6-15
HPS. See Health Promoting School
Hsiao, 18-10
HWDSB. See Hamilton-Wentworth District School

Board

I
IACAPAP. See International Association for Child and

Adolescent Psychiatry and Allied Professions
IDEA. See Individuals with Disabilities Education Act
IEP. See Individualized Educational Plan
Illinois

See also Chicago Public Schools, attention deficit
hyperactivity disorder policy manual
development

Illinois State Board of Education, 9-15
Impulsive behavior, 2-4
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Incredible Years training, 11-7
Individualized Educational Plan (IEP)

for children with attention deficit hyperactivity 
disorder, 3-9, 12-8–12-10

functional assessment, 12-10
note-taking training, 12-9
self-monitoring, 12-9–12-10

for children with disabilities, 16-19
in integrated approach to school-based mental

health, 6-7
for traumatized children, 16-19

Individuals with Disabilities Education Act (IDEA), 
2-12, 6-16, 8-4, 19-8, 24-2

development of attention deficit hyperactivity 
disorder policy manual, 3-2–3-3

as funding source, 16-17
reauthorization of, 3-3

Information
broad, 2-4–2-5
specific, 2-5

Intent-to-treat analysis (ITT), 23-2
Intercamhs. See International Alliance for Child and

Adolescent Mental Health and Schools
International Alliance for Child and Adolescent Mental

Health and Schools (Intercamhs), 22-2
action plans, 22-12–22-13
goals and definitions, 22-9–22-10
role in promoting school-based mental health, 

22-9–22-13
strategic aims, 22-11
survey of members, 22-10–22-12

International Association for Child and Adolescent
Psychiatry and Allied Professions (IACAPAP)

role in promoting school-based mental health, 22-7,
22-13

International organizations, role in promotion of 
school-based mental health, 22-1–22-15

advancements of education and health, 22-2–22-4
documentation of child and adolescent mental

health, 22-4–22-5
future trends affecting child and adolescent mental

health, 22-5–22-14
overview, 22-1–22-2

International Union for Health Promotion and
Education, 22-13

Interpersonal Psychotherapy for Adolescents (IPT-A),
17-4–17-5

Interventions
See also Challenging Horizons Program; Crisis-

management; School-Wide Interventions
academic, 12-11–12-12
assessment-driven, 5-4
for children and adolescents with social 

impairment, 12-5–12-7
for child traumatic stress, 16-1–16-21
cognitive–behavioral, 15-2–15-4
consequences of, 2-5
development and implementation of, 2-3–2-10
disruptive behavior and, 12-12–12-13
ecological and responsive practices of, 21-10–21-11
effect sizes for, 7-4
events of, 2-8
family-centered, 5-3–5-4

family intervention and treatment of mental health
changes in public middle schools, 
5-1–5-19

functional assessment, 2-1–2-13
future directions for school-based intervention

research, 23-1–23-8
information gathering, 2-4–2-6
instruction in, 2-8–2-9
least intrusive, 7-7
long-term support, 2-9
multiple gating strategy, 5-8
outcomes, 2-3

achieved with school-based prevention 
programs, 15-7–15-14

literature for child and adolescent mental
health, 5-3

plan design, 2-2
plan development, 2-8–2-9
preventive services, 6-13, 15-4–15-7
at the primary level, 8-9
public health approach to, 7-1–7-19
for reducing the incidence and severity of 

overweight in children, 14-10–14-13
response strategies, 2-9
at the secondary level, 8-9
selection of, 2-2
selective, 15-10–15-11, 15-15
services and goals, 6-10–6-11
skill-building, 5-11–5-12
social functioning, 12-13–12-14
strategic services for, 6-5
at the tertiary level, 8-9–8-10
triage approach, 7-7–7-9
service-level transitions to, 7-8–7-9
Triple-P approach, 7-8
wait-and-see approach, 7-7
for youth antisocial behavior, 11-1–11-12

Interviews, for functional assessment, 2-5–2-6
IPT-A. See Interpersonal Psychotherapy for Adolescents
Israel, traumatic stress programs in, 16-12
ITT. See Intent-to-treat analysis

J
Jobs, consultations and, 1-12–1-13
Judge Baker Children’s Center, 1-13
Junior Kindergarten School Readiness Program, 1-13

K
Kan-huo, 18-10
Kavanagh, Kate (Dr.), 5-14, 5-18
Keystone behaviors, 10-12
Knowledge mobilization, 1-7, 1-16

L
Language

See also Culture
in emotional or behavioral disorders, 19-11–19-12

Latinos, 5-18
L&BP. See Loss and Bereavement Program for Children

and Adolescents
LD. See Learning disabilities
Leadership teams

at the district level, 8-13
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for social and emotional learning, 9-6, 9-7, 9-8
at the state level, 8-13

Learning Community Days, 1-12
Learning disabilities (LD), 19-3

differential diagnoses of, 19-7–19-9
LEAs. See Local education agencies
Legal issues, for School-Wide Positive Behavior

Supports, 8-4
Legislation, 2-12, 4-10, 6-16, 8-4, 9-15, 10-8, 16-17,

16-20, 18-6, 19-8, 24-1, 24-2, 25-4
Life in School Booklet, 13-6, 13-14
Life Skills/Life Stories, 16-15, 16-16
Life Skills Training (LST), 7-10

social skills, 7-17–7-18
Lifestyle, in problem behaviors, 2-13
LIFT. See Linking the Interests of Families and Teachers

program
Linking the Interests of Families and Teachers (LIFT)

program, 11-6
LISA-T program, 17-10–17-11
Literacy programs, 1-13
Local education agencies (LEAs), 19-8
Local School Councils (LSCs), 3-7
Loss, programs addressing, 16-12, 16-13
Loss and Bereavement Program for Children and

Adolescents (L&BP), 16-12, 16-13
Louisiana, mental health education and training 

initiative in, 4-13
LSCs. See Local School Councils
LST. See Life Skills Training
Lunchroom, bullying in, 13-7

M
Managing Information for Student Achievement

(MiSA), 1-15
Marijuana, use by adolescents, 5-17
Maryland

mental health education and training initiative in, 
4-15

State Board of Education, 3-12
State Department of Education, 4-11

Massachusetts school district, 3-4
McMaster University, 1-5, 1-13, 1-15
Medicaid, 16-17, 24-2
Medicine, school district policy on stimulants, 3-8–3-9
Memorandum of Agreement (MoU), 6-15–6-16
Mental Health: Culture, Race, and Ethnicity, 18-9
Mental Health Education and Training (MHET) 

initiative, 4-13–4-14
Mental health practices

mental health consultation in secondary schools,
10-1–10-16

model for, 3-12
solutions for mental health success, 6-4–6-5
undertreatment of children, 7-4–7-5
visions for sustainability and success, 6-19–6-20

Mental Health Program Evaluation Template (MHPET),
4-12–4-13

Mental retardation, 22-6
Mentors, 2-9
Metabolic syndrome, childhood overweight and, 14-5
MHET. See Mental Health Education and Training 

initiative

MHPET. See Mental Health Program Evaluation
Template

Michigan, mental health education and training 
initiative in, 4-13

Middle school, intervention and treatment of mental
health changes in, 5-1–5-19

Minorities
child traumaatic stress and, 16-2
treatment for childhood depression, 17-7

MiSA. See Managing Information for Student
Achievement

MMTT. See Multi-Modality Trauma Treatment
Models

after-school, 12-14–12-15
of aggression, 11-2–11-6
CHP TTM, 7-11
community-centered, 4-3
conceptual, 23-6–23-8
E-BEST, 1-2, 1-7–1-11
EcoFit, 5-1–5-19
of enhaned sustainability, 20-10–20-14
for evidence-based practices, 4-7
for implementation of trauma-focused mental health

programs, 16-3–16-15
for mental health practices, 3-12
PICC, 11-9
Problem Identification, Choices, Consequences, 

11-9
“Refer-Test-Place”
research-to-practice, 4-3
research to support, 8-11–8-12
School-Wide Positive Behavior Supports, 8-8
shared model of care, 4-8–4-9
skills training, 12-6
social–cognitive, 11-2–11-6
social skills training, 12-6

Modular Cognitive-Behavioral Therapy for Childhood
Anxiety Disorders, 4-7

Morbidity, in overweight children, 14-4–14-5
Motivation

to change behavior, 5-5
for family intervention and treatment, 5-9–5-10
teacher, 20-13

MoU. See Memorandum of Agreement
Multi-Modality Trauma Treatment (MMTT), 16-5, 

16-6
Multiple gating strategy, 5-8

N
NAACP. See National Association for the Advancement

of Colored People
NASBHC. See National Assembly on School-Based

Health Care
NASP. See National Association of School

Psychologists
National Advisory Mental Health Council’s Workgroup,

6-4
National Assembly on School-Based Health Care 

(NASBHC), 4-12, 4-13
National Association for the Advancement of Colored

People (NAACP), 3-3
National Association of School Psychologists (NASP),

1-5, 7-3
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National Association of State Directors of Special
Education, 4-15

National Center for PTSD, 16-4
National Child Traumatic Stress Network, 16-4
National Cholesterol Education Program, 14-5
National Commission on Teaching and America’s

Future, 21-6, 21-7
National Health and Nutrition Examination Survey

(NHANES), 14-3
National Longitudinal Study of Adolescent Health

(NLSAH)
1996, 14-3–14-4
2002, 14-8–14-9

National Longitudinal Survey of Youth, 14-6
National Staff Development Council (NSDC), 9-11

See also Professional development
National Technical Assistance Center on Positive

Behavioral Interventions and Supports, 8-4
Native Americans, mental health issues, 18-9–18-10
NCLB. See No Child Left Behind Act
Neurons to Neighborhoods, 24-6
New Jersey, mental health education and training 

initiative in, 4-13
“New Moves,” 14-11
New York City Public School System, 18-2–18-3
New Zealand, treatment programs for childhood 

depression, 17-9, 17-10
NHANES. See National Health and Nutrition

Examination Survey
“Niagara Conference on Evidence-Based Treatments for

Childhood and Adolescent Mental Health
Problems” (1999), 1-5

NLSAH. See National Longitudinal Study of
Adolescent Health

No Child Left Behind Act (2001; NCLB), 6-16, 16-20,
18-4, 18-6, 24-1, 25-4

mental health consultation in secondary schools
and, 10-8

Normal Developmental Tasks Across Ages, 3-10–3-11
North Carolina, mental health education and training

initiative in, 4-13
Norway, anti-bulling program in, 13-11
Note-taking training, for children with attention deficit

hyperactivity disorder, 12-9
NSDC. See National Staff Development Council

O
Obesity, childhood, 14-1–14-13

consequences of, 14-3–14-10
academic performance, 14-10
physical health, 14-4–14-6
psychosocial functioning, 14-6–14-10

definitions, 14-2
overview, 14-1–14-2
prevalence of, 14-3
role of public schools in reducing the incidence and

severity of, 14-10–14-13
OBVQ. See Olweus’s Bully/Victim Questionnaire
ODD. See Oppositional Defiant Disorder
OHI. See Other health impaired
Oklahome State Department of Health, 13-2
Olweus’s Bully/Victim Questionnaire (OBVQ), 13-6,

13-10

Omeriff, Mary, 5-14
Ontario Child Health Study scale, 1-6
Ontario Ministry of Education, 1-8, 1-14, 1-15
Oppositional Defiant Disorder (ODD), 19-11

boys with, 11-6
obesity and, 14-8
service providers, 25-3

Other health impaired (OHI), 3-3, 3-7, 3-9, 19-8
OTT. See Overshadowing the Threat of Terrorism
Ottawa Charter on Health Promotion (1986), 22-2
Overshadowing the Threat of Terrorism (OTT), 16-11,

16-12
Overweight, definition of, 14-2

P
Parents

of adolescents, 5-4
of Apollo Pilot students, 1-6
barriers to effective parenting, 5-13
of children with attention deficit hyperactivity 

disorder, 3-11
communication and cooperation between staff and,

5-6–5-7
due process hearings against Chicago Public

Schools, 3-3
interviews with, 2-11
practices in social–cognitive model of aggressive

behavior, 11-3–11-4
in preparation for school-wide interventions, 

7-13–7-14
resource center for, 5-7
role in functional assessment, 2-3
role in The Challenging Horizons Program, 12-14
stress management techniques for, 11-9–11-10
training for school-wide interventions, 7-18
training for social impairment interventions, 12-7

Parent Teacher Association (PTA), 13-10
PASCET. See Primary and Secondary Enhancement

Training Program
PATHS. See Promoting Alternative Thinking Strategies
PBIS. See Peer Beliefs Inventory; Positive Behavioral

Interventions and Supports
PBS. See Positive Behavior Support; School-wide

Positive Behavior Support
PBS Leadership Team Self-Assessments, 8-15
PBSS. See Positive Behavioral Self-Management

System
Peer Beliefs Inventory (PBI), 13-6
Peer Relations Questionnaire (PRQ), 13-6
Peers

acceptance by, 11-4–11-5
coaching for social impairment, 12-6–12-7
rejection by, 11-4
in social–cognitive model of aggressive behavior,

11-4
Peer-tutors, 2-9
Peer-Victimisation Scale (PVS), 13-6
Penn Prevention Program, 17-6–17-7
Penn Resiliency Program (PRP), 17-7
PFA. See Psychological First Aid
Pfohl, Bill, 7-3
PICC. See Problem Identification, Choices,

Consequences model
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Playground, bullying in, 13-7
Playground and Lunchroom Climate Questionnaire

(PLCQ), 13-7, 13-9
PLCQ. See Playground and Lunchroom Climate

Questionnaire
PNFC. See President’s New Freedom Commission
Policy, law, and ethics, teacher preparation for, 21-8
Positive, definition of, 8-5
Positive Behavioral Interventions and Supports (PBIS),

8-4
in special education, 19-6

Positive Behavioral Self-Management System (PBSS),
6-5, 6-7

Positive Behavior Support (PBS), 8-2
See also School-Wide Positive Behavior Supports

Positive Parenting Program (Triple-P), 7-8, 7-10–7-11
parent training, 7-18
Posttraumatic stress disorder (PTSD), 22-5, 22-6

child traumatic stress and, 16-4–16-5
Praise, 12-4
PRC. See Parents, resource center for
Preschool, prevention of emotional or behavioral 

disorders, 19-12–19-13
President’s New Freedom Commission (PNFC), 

4-4, 4-8, 10-2, 21-2, 24-1–24-2
Preventive services

for anxiety disorders, 15-4–15-7
program choice considerations, 15-5–15-7
types of, 15-4–15-5

interventions of, 6-13
outcomes achieved, 15-7–15-14

Preventive Treatment Program, 11-7
Primary and Secondary Enhancement Training Program

(PASCET), 17-3–17-4
Prince Georges County Public School System, 4-11
Principals

administrative support for mental health program
implementation by teachers, 20-4

commitment to social and emotional learning, 
9-15–9-16

role in social and emotional learning, 9-7–9-9
support for mental health consultation in secondary

schools, 10-9
Problem Identification, Choices, Consequences (PICC)

model, 11-9
Problem solving, 11-5–11-6
“Problem-Solving-Consultation-Intervention,” 6-12
Problem Solving for Life Program (PSLP), 17-5, 17-8
Problem-Solving Skills Training/Parent Management

Training program, 11-7
Professional development

of educators, 21-11–21-12
for social and emotional learning, 9-10, 9-11, 

9-16–9-17
teacher preparation for, 21-8

Project ACHIEVE, 6-5–6-7
characteristics of the integrated approach to, 

6-6–6-7
crisis-management services, 6-6
positive behavioral self-management system, 6-7
positive behavioral support systems, 6-5
strategic intervention services, 6-5

Project Follow Through, 19-5

Project SERV program, 16-17
Promoting Alternative Thinking Strategies (PATHS), 

11-6
Property destruction, 2-4
Provincial Centre of Excellence for Child and Youth

Mental Health, 1-13
PRP. See Penn Resiliency Program
PRQ. See Peer Relations Questionnaire
Pseudo-counseling, 10-7
PSLP. See The Problem Solving for Life Program
PSSA. See Psychosocial Structured Activities
Psychological climate, in schools, 10-9
Psychological First Aid (PFA), 16-4
Psychologist, for E-BEST program, 1-14–1-15
Psychosocial functioning

anxiety disorders and, 15-2
impact of childhood obesity on, 14-6–14-10

body image, 14-7–14-8
bullying and teasing, 14-9
depression, 14-8–14-9
practice implications, 14-9–14-10
self-esteem, 14-6–14-7

Psychosocial Structured Activities (PSSA), 16-9, 
16-10

PTA. See Parent Teacher Association
PTO/PTA, 9-16
PTSD. See Posttraumatic stress disorder
Public health

approach to school-based mental health 
interventions, 7-1–7-19, 24-3–24-10

development and evaluation of interventions,
24-5–24-7

educational outcomes, 24-7
implementation, 24-4
implementation monitoring and scaling up, 

24-7–24-10
model, 24-9–24-10
population focus, 24-4–25-5
risk/protective factors, 24-5

system goals, 7-5
undertreatment of children, 7-4–7-5

Public schools
educational services, 10-8
intervention and treatment of mental health changes

in middle schools, 5-1–5-19
communication and cooperation between 

parents and staff, 5-6–5-7
family check-up, 5-8–5-9
feedback, 5-9
motivation, 5-9–5-10
parent resource center, 5-7
screening and choice of intervention, 

5-7–5-10
teacher ratings, 5-8

mental health consultation in secondary schools,
10-1–10-16

role in reducing the incidence and severity of 
overweight in children, 14-10–14-13

practice implications, 14-12–14-13
review of school-based interventions, 

14-10–14-12
Puppet shows, in social skills training model, 12-6
PVS. See Peer-Victimisation Scale
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Q
QAI. See Quality assessment and improvement
QOL. See Quality of life
Quality, school mental health and, 4-1–4-15
Quality assessment and improvement (QAI)

in school mental health, 4-2
training for, 4-5

Quality control, training and, 25-6
Quality of life (QOL), 6-6

in overweight children, 14-4
Questionnaires, for school mental health quality 

assessment, 4-12–4-13

R
Race

issues on attention deficit hyperactivity disorder, 
3-8–3-9

issues on IDEA, 3-3
Ramsey, Annette, 5-14
Random controlled trials (RCTs), 19-6
RAP. See Resourceful Adolescent Program
RAPP. See Relationship Abuse Prevention Program
RCTs. See Random controlled trials
Record review, 2-6
Recruiting New Teachers, Inc. (RNT), 21-5, 21-6
“Refer-Test-Place” model, 6-11–6-12
Regional Intervention Program (RIP), 19-12
Relational aggression, definition, 13-14
Relationship Abuse Prevention Program (RAPP), 16-14,

16-15
Relationships
of families in quality of school mental health, 4-9
skills, 9-4
Relaxation training, 17-3
Report and Supplemental Report on Children’s Mental

Health, 6-2
Reprimands, 12-4
Research

for functional assessment, 2-12–2-13
real-world, 25-5–25-6
research-to-practice gap, 1-2
versus schools, 17-13–17-14
sharing, 1-10–1-11
standards for, 19-2–19-3

Resiliency and Skills Building Workshop Series, 16-9,
16-11

Resource center, for parents, 5-7
Resourceful Adolescent Program, 17-5–17-6
Resourceful Adolescent Program (RAP), 17-8–17-9
Response to Intervention (RTI), 6-6, 7-11
Rewards, 12-4
RIP. See Regional Intervention Program
RNT. See Recruiting New Teachers, Inc.
RTI. See Response to Intervention
RtI. See “Response-to-Intervention”

S
Safe and Drug-Free Schools and Communities Act, 

4-10, 16-17
Safe Harbour, 16-12, 16-14, 16-15
Safe Schools/Healthy Students, 16-17
Safe Schools Survey, 1-12–1-13, 8-15

SAMHSA. See Substance Abuse and Mental Health
Services Administration

Save the Children, 16-9, 16-10
SBHCs. See School-based health centers
SBMH. See School-based mental health services
School-based health centers (SBHCs), 4-12
School-based intervention research, 23-1–23-8

analysis of encouragement designs, 23-2–23-4
design and analysis of preventive intervention trials,

23-1–23-5
cost–benefit analysis, 23-1–23-2

data analysis of treatment intervention trials,
23-2–23-4

data collection methods, 23-4–23-5
intent-to-treat analysis, 23-2

effectiveness and efficacy trials, 23-5–23-6
organizational factors and conceptual models, 

23-6–23-8
overview, 23-1

School-based mental health (SBMH) services
for anxiety disorders in children and youth, 

15-1–15-16
background of the mental health status of school-

aged students in the United States, 
6-2–6-4

benefits of SBMH services, 6-3–6-4
definition and advantages of SBMH services, 6-3
categories, 25-2
for child traumatic stress, 16-1–16-21
collaboration between school and community

providers, 6-1–6-20
current gaps in the knowledge base, 25-4–25-5

current status, 25-1–25-5
definition and demographics, 25-2
limitations, 25-4–25-5
overview, 25-1
service providers, 25-3–25-4
training needs, 25-5

federal policies and, 24-3
financial issues, 24-2–24-3
future directions, 25-5–25-7

advocacy, 25-6–25-7
real-world research studies, 25-5–26-6
training and quality control strategies, 25-6

future directions for intervention research, 
23-1–23-8

implementation of program with minimal resources,
20-9–20-10

implementation of solutions to, 6-7–6-20
child’s ecological system, 6-8–6-9
evaluation of, 6-16–6-17
extensions for lasting outcomes, 6-11
functional, ecological assessment, 6-9–6-10
importance of good data, 6-16
intervention services and goals, 6-10–6-11
intervention tiers of preventive services, 6-13
prevention focus, 6-12
service delivery and needs assessment, 6-18
staff and staff training, 6-18–6-19
strategic intervention to change behaviors, 

6-11–6-12
visions for school and structures, 6-14
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visions for selection and stability, 6-17–6-19
visions for statistics and systemic improvement,

6-16–6-17
visions for sustainability and success, 

6-19–6-20
visions for systems and synergy, 6-15–6-16

implementation/service delivery of, 19-9–19-10
intervention for youth antisocial behavior, 

11-1–11-12
mental health consultation in secondary schools,

10-1–10-16
outcomes, 21-11
program effectiveness, 20-8–20-9
program maintenance, 20-1–20-14

overview, 20-1–20-3
process model of enhanced sustainability, 

20-10–20-14
program implementation by teachers, 20-3–20-8
program sustainability, 20-8–20-10
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6-6–6-7
crisis-management services, 6-6
positive behavioral self-management system, 

6-7
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strategic intervention services, 6-5
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role in reducing the incidence and severity of 
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secondary prevention of, 19-10–19-11
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21-1–21-13
collaboration, 21-3–21-4, 21-9–21-12
gaps in teacher professional preparation, 

21-7–21-8
motivation to teach, 21-5–21-6
overview and rationale, 21-1–21-2
program development, 21-2–21-3
teacher turnover and attrition, 21-6–21-7
tension between education and mental health

systems, 21-4–21-5
undergraduate teacher education programs, 21-6

three-tiered model of, 19-9
for treatment of children and adolescents with 

attention deficit hyperactivity disorder,
12-1–12-16

for treatment of depression, 17-1–17-14
School-based Mourning Project, 16-12, 16-13
School districts, implementation of School-Wide

Positive Behavior Supports in, 8-13
School dropout, 22-6
School Interaction Project (SIP), 16-7, 16-8
School mental health clinicians (SMHCs), 9-7
School Mental Health Project, 21-7
School Mental Health Quality Assessment

Questionnaire (SMHQAQ), 4-12–4-13

School mental health (SMH)
advocacy for, 4-10–4-11
community science and, 4-2–4-4

community-centered models for, 4-3
program and service development, 4-3–4-4
research-to-practice models, 4-3

evidence-based practices of, 4-2
future directions of, 4-14–4-15
implementation of evidence-based practices for, 

4-5–4-8
coaching and modeling, 4-7
policy implementation, 4-7–4-8
success of, 4-5–4-6
training, 4-6–47

“metacognitive” analysis of, 4-3–4-4
program evaluation, 4-10–4-11
services research agenda for, 4-12
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frameworks for, 4-11–4-14
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4-13–4-14
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4-12–4-13
questionnaire, 4-12–4-13

working with families of students, 4-8–4-10
as agents for change, 4-9–4-10
shared model of care, 4-8–4-9

School mental health (SMH), family intervention and
treatment in public middle schools, 5-1–5-19

“School Psychology: A Blueprint for Training and
Practice III,” 7-3

Schools
See also Chicago Public Schools; Evidence-Based

Education and Services Team; Maryland
State Board of Education

accountability practices, 1-9–1-10
Balanced School Day, 1-11
childhood obesity and the role of, 14-1–14-13
collaboration between community providers and,

6-1–6-20
culture of, 19-5
mental health consultation in secondary schools,

10-1–10-16
effectiveness of, 10-5
New York City Public School System, 18-2–18-3
versus researchers, 17-13–17-14
social and emotional learning in, 9-3
teacher immersion in school context, 21-10
teacher preparation for systems of, 21-8

School-wide, definition of, 8-5
School-wide Evaluation Tool, 8-15
School-Wide Interventions (SWIs), 7-1–7-19
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7-7

collaborative consultation with staff of, 7-12
fidelity monitoring, 7-18–7-19
goals for, 7-5–7-6
parental involvement with, 7-13–7-14
parental training, 7-18
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home-to-school communication, 7-17
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School-Wide Interventions (SWIs), positive behavior
reinforcement (continued)
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prototypical programs, 7-9–7-11
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Program, 7-11
CHP TTM model, 7-11
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triage approach to, 7-7–7-9
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triple-P approach to, 7-8
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critical features of, 8-6–8-7
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team-based implementation process, 8-11
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interventions of, 8-9–8-10
recursive process of, 8-10–8-11

legal basis of, 8-4
model of, 8-8
overview, 8-2
research to support the model of, 8-11–8-12
support for, 8-7–8-11
theoretical foundations of, 8-2–8-4
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Secondary schools, mental health consultation in, 
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acceptability of, 10-9–10-11

school climate, 10-9
teacher efficacy, 10-10
teacher resistance, 10-10–10-11

case study, 10-5–10-6
challenges of, 10-5–10-9

developmental factors, 10-6–10-7
environmental factors, 10-7–10-8
systemic factors, 10-8–10-9

consultative relationship, 10-2–10-4
development of school-based treatment for attention

deficit hyperactivity disorder, 12-16
effectiveness of, 10-5
future directions of, 10-15–10-16
overview, 10-1–10-2
paradoxes in, 10-11–10-15

collaboration versus consultant influence, 
10-11–10-12

efficiency versus evidence gathering, 10-15
equality versus ecology, 10-13
trust versus treatment fidelity, 10-13–10-14

problem-solving process, 10-4–10-5
treatment for attention deficit hyperactivity 

disorder, 12-7–12-11
Second Step violence prevention curriculum, 11-6
SEL. See Social and emotional learning
Self-awareness, 9-3
Self-esteem, in overweight children, 14-6–14-7
Self-injury, 2-4, 2-13
Self-management, 9-3–9-4

of children with attention deficit hyperactivity 
disorder, 12-9–12-10

Self-Rating Questionnaire on Aggressive Behavior
(SQAB), 13-6

SEQ. See Social Experience Questionnaire
Service providers, for school-based mental health 

interventions, 7-6–7-7, 25-3–25-4
Sexual abuse, 16-5, 16-15
Sheffield program, 13-12–13-13
SIP. See School Interaction Project
Skills

building, 5-11–5-12
deficits in children, 6-10
improvement of teacher mental health 

implementation skills, 20-13
instruction in intervention, 2-8–2-9
relationship, 9-4
skill-building interventions, 5-11–5-12

Sleeper effects, 17-13
SMH. See School mental health
SMHCs. See School mental health clinicians (SMHCs)
SMHQAQ. See School Mental Health Quality
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SOC. See Systems of Care
Social acceptance, 2-4
Social and emotional learning (SEL), 9-1–9-18

case study, 9-14–9-17
integration with strategic plan, 9-16
needs assessment, 9-16
principal and stakeholder commitment, 

9-15–9-16
professional development, 9-16–9-17
program sustainability, 9-17

communication with schools about programming, 
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evaluation practices and outcomes for continuous
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factors for sustaining implementation of, 
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framework of, 9-5–9-10
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implementation phase, 9-9–9-10
planning phase, 9-9
process, 9-8
research, 9-4–9-5
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overview, 9-2–9-3
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professional development and, 9-11
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Social impairment, school-based interventions for, 

12-5–12-7
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problem solving, 11-5–11-6
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in social–cognitive model of aggressive behavior,
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training, 7-17–7-18

model, 12-6
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for solutions to school-based mental health services,
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Stress

child traumatic, 16-1–16-21
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Structured Psychotherapy for Adolescents Responding
to Chronic Stress (SPARCS), 16-15, 16-16
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background of the mental health status of school-

aged students in the United States, 
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child’s ecological system, 6-8–6-9
with disabilities, 6-7
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Supports, 8-14
feedback from, 7-15
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